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Rundown of
the show
World Premiere Season

70 minute show – no interval
Gravity & Other Myths is an Australian circus
company pushing the boundaries of contemporary
circus. The world premiere of their new work
The Pulse brings together all three of its core
ensembles plus a choir of 30 voices. The Helpmann
award-winning creative team responsible for
their 2019 Adelaide Festival hit Out of Chaos... director Darcy Grant, designer Geoff Cobham and
composer Ekrem Eli Phoenix - reunite to reignite
the signature spirit of this unique company: visceral,
poetic, heart-stopping feats.
Watch as a mountain of bodies crumble into an
ocean of voice and towering human structures
move with precision through five kilometres of
pulsing computer-controlled web.
Warning:
Utilises theatrical haze
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Themes
Key themes:

• Movement and sound as a narrative
• Idea of eternity
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• Humanity

• Ways of connecting

Production
Style and Conventions

Physical theatre and contemporary
circus performance
Music and Sound

Geoff Cobham’s lighting design,
combined with Grant’s inspired crowd
management and Phoenix’s driving
score, create an intricate, organic
synchronicity of human movement
and sound - all to the beat of your own
pounding pulse.
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This education resource has been developed with
links to the Australian Curriculum. Activities have been
created to reflect each of the achievement standards,
depending on the year level, including content
descriptions within each learning area and the general
capabilities. The resource aims to provide teachers
with information to help prepare students before
attending the performance, as well as structured
learning activities for the classroom after viewing the
performance.
Includes the General Capabilities:

RUNDOWN & WARNINGS

• Literacy

THEMES, PRODUCTION
& CURRICULUM

• ICT capability

BEFORE THE SHOW
AFTER THE SHOW
ABOUT THE COMPANY
ADDITIONAL RESOURCES

Year 7 and 8 Band Description
Students:

• use focus, tension, space and time to enhance drama

• shape drama for audiences using narrative and non-narrative
dramatic forms and production elements

• draw on drama from a range of cultures, times and locations as they
experience drama
• explore meaning and interpretation, forms and elements including
voice, movement, situation, space and time, and tension as they
make and respond to drama
• consider social, cultural and historical influences of drama

• maintain safety in dramatic play and in interaction with other actors

• Numeracy

• build on their understanding from previous bands of the roles of artists
and audiences as they engage with more diverse performances.

• Critical and creative thinking

Year 9 and 10 Band Description
Drama, students:

• Personal and social capability
• Ethical understanding

• Intercultural understanding.
THE ARTS - DRAMA

Year 5 and 6 Band Description

In Years 5 and 6, students draw on artworks from a
range of cultures, times and locations. While the arts
in the local community should be the initial focus for
learning, students are also aware of and interested in
the arts from more distant locations.

• maintain focus and manipulate space and time, language, ideas and
dramatic action

• draw on drama from a range of cultures, times and locations as they
experience drama

• explore meaning and interpretation, forms and elements, and social,
cultural and historical influences of drama as they make and respond
to drama
• evaluate actors’ success in expressing the director’s intentions and
the use of expressive skills in drama they view and perform
• maintain safety in drama and in interaction with other actors

• build on their understanding from previous bands of the roles of artists
and audiences as they engage with more diverse performances.
SACE Stage 1 and 2 – the resources are created with links and
in relation to the subject outlines.
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Year 5 and 6
Content Description
• Develop skills and techniques of voice and movement
to create character, mood and atmosphere and focus
dramatic action ACADRM036
Achievement Standards
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• Students structure elements and processes of arts
subjects to make artworks that communicate meaning.
They work collaboratively to share artworks for
audiences, demonstrating skills and techniques.
Year 7 and 8
Content Description

• Plan, structure and rehearse drama, exploring ways
to communicate and refine dramatic meaning for
theatrical effect ACADRM042
Achievement Standards

• Students collaborate to devise, interpret and perform
drama. They manipulate the elements of drama,
narrative and structure to control and communicate
meaning.
Year 9 and 10
Content Description

Achievement Standard

• They collaborate with others to plan, direct, produce,
rehearse and refine performances. They select and
use the elements of drama, narrative and structure
in directing and acting to engage audiences. They
refine performance and expressive skills in voice and
movement to convey dramatic action.
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Theatre etiquette
The French word etiquette, and it’s meaning, was adopted by English speakers in the middle of the 18th
Century – “requirements for proper behaviour”. This can sound a bit formal but having an understanding
of “theatre etiquette” helps an audience understand what to expect and how to get the most out of their
theatre experience.
Depending on the age of an audience the expectations can vary. Theatre designed for very young
audiences will have different expectations. Often the theatre experience for younger audiences will invite
and encourage participation. However, as the content becomes more complex and audiences mature,
there is an expectation that students will have developed an understanding of the difference between
enthusiastic participation and thoughtless disruption.
WHOLE CLASS DISCUSSION
Why does it matter?
• Talk about sharing the space and respecting other audience members attending the performance.
• Discuss the shared role of audience and performer, each is dependent on the other to ensure a great
performance. Don’t forget – you can see them, and they can see you!
• As a class exercise compile a list of all the roles and tasks it takes to bring a live performance to the stage.
What makes going to a live performance different to going to the cinema?
Many audience members have probably been to see a movie but might not have been to a live theatre
performance. The BIG difference is that the actors are live and are there with you in the moment. Discuss
accepted ways of showing appreciation. If it’s funny, it’s okay to laugh. If the actors invite responses, then
it’s okay to respond. Sometimes it can also be sad so if you know it’s going to be sad don’t forget to bring
a tissue or two. There is no right or wrong response to a live performance.
THEATRE PROTOCOLS TO SHARE WITH STUDENTS

When you arrive:
• Go to the toilet before you go into the theatre.
• An usher will help you find your seat and you need to follow their directions.
• Turn off your mobile phone.
When the lights go down:
• This is a sign the performance is about to start. It is time to end chats and be quiet.
• Cover coughs and sneezes.
• No eating in the theatre. Only water bottles are allowed.
Photographing and filming is not permitted because:
• It can disturb the actors on the stage and break their concentration.
• Intellectual property is paramount. The production on stage is the intellectual property of the theatre
company therefore no photographs or filming is allowed.
• You will be missing out on the detail you can’t see through the viewfinder.

EXTENSION ACTIVITY
Individually or in small groups,
students:
• Construct a book to tell a story
about going to the theatre
Five broad groups of children
whose responses as audience are
characterised as:
Technicians – children who are
more interested in the technology
than the performance,
deconstructing the performance
techniques employed in the show.
Narrators – children who talk
through the performance, asking
questions, commenting on
actions.
Dramatists – children who
immediately imitate what they
see, participating through their
own actions.
Mystics – children who are
completely engrossed in
the sensory aspects of the
experience.

Spectators – children who
hover around the edges, playing
with whatever they can find,
apparently not engaged, but
often able afterwards to recall
what they saw.
How many of your students fit
into these categories?
Weddell, C (2003) The child audience.
In S. Wright (Ed.) Children, meaning
making and the arts. Australia: Pearson
Education.
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Performance literacy
Art is a means of expressing emotion, a way of transmitting feelings, culture, beliefs and values between the creators and
performers of the work and the audience. There is some art, which is created for the explicit purpose of eliciting a strong
emotional response from the audience. There are a myriad of emotions that students can experience when they are
viewing live theatre from happiness to anger, surprise, annoyance, just to name a few.
Students might ask - but how is live theatre different from watching films in a cinema?
The difference is that actors are real people telling stories on stage, the audience is with
the actor in the moment. Recent research from the University of Arkansas, published
in Educational Researcher, which spanned two years and followed school groups
who attended live theatre performance or a movie version of the same story revealed
significant differences. Students attending live performances experienced an increase
in tolerance as well as a greater understanding of the plot and vocabulary of stories.
Live Theatre Improves Learning and Tolerance
As students engage with and watch live theatre they develop a deeper understanding of
the language of the theatre. They develop literacies allowing them to ‘read’ the gestures
and movements of a performer, develop an understanding of the intention of the set,
costume, or lighting designer, or reflect on what the playwright or director’s intended
meaning of a setting or character could be. The Before the Show activities, for the
Adelaide Festival show you are attending, are designed to support students to develop
these literacy skills, knowledge and understanding.
The After the Show activities are designed to provide students with the opportunity
to discuss, analyse and comprehend their responses to the show. Having a strong
knowledge and understanding of theatre terminology will support students.
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Before the Show
THE GREATEST SHOW ON EARTH

The world premiere of Gravity and Other Myths new work The Pulse brings together
all three of its core ensemble plus a choir of 30 voices.

Understanding the evolution that has taken place in contemporary circus requires
reflecting on its history. The circus in Australia has a rich and interesting history, which
has seen many significant changes over time since the first circus was set up in
Tasmania in 1847. The original circus used equestrianism, acrobats and clowning.
There have been many social and political influences since that very first circus.
Around 1850 – 1870’s the Japanese and Chinese who migrated to Australia marked
one of those key influences. They bought with them top spinning, juggling, balancing,
acrobatics and conjuring.

The history of the Chinese in Australia predates the arrival of James Cook. However, the
gold rush of the 1850’s saw a huge influx of tens of thousands of migrants looking to
make their fortune at goldfields in Victoria. Travelling Chinese performers set up tents to
entertain audience and there was a permanent Chinese circus at Ballarat.
Australia’s first Japanese settler was recorded in 1871. Sakagawa Rikinosuke came
to Australia under the 1866 special dispensation decree. Rikinosuke was an acrobat in
the Royal Tycoon Troup and went on to run a travelling circus in rural Queensland in the
1880’s and 90’s.

Circus from Latin (lat)

Derived from the Greek kirkos
A circular line or orbit; circle, ring.
A racecourse or space where
games are held, especially one
that is round. The spectators
in a circus; a circus.
GLOSSARY OF CIRCUS TERMS
http://visit.circushalloffame.com/
glossary-of-circus-terminology/

CIRCUS AND SOCIETY
Whatever changed society
changed the show.

https://ses.library.usyd.edu.au/
bitstreamhandle/2123/1702/
02PartOneChapters1-5pdf;jsessionid
=BB19216F9842B39D57FBEE
13075DA124?sequence=2

Huge in their day was The FitzGerald Brothers Circus, they had an 18 year circus career
and from the 1890 to early 1900’s they were the biggest in Australia and New Zealand.
Dan and Tom Fitzgeralds’ circus came to the attention of people with their first season in
Melbourne played for fourteen consecutive weeks. While Melbourne theatres struggled
and other well know circus organisations went overseas to try and survive the Fitzgerald
Bros Circus flourished.

19th Century Japanese fireman acrobats
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Before the Show
CHINESE INFLUENCE ON THE CIRCUS
Chinese on the Goldfields

https://sydneylivingmuseums.com.au/
stories/chinese-goldfields
Many Roads: Chinese on the Goldfields
(Culture Victoria)
https://cv.vic.gov.au/stories/immigrantsand-emigrants/many-roads-chinese-onthe-goldfields/
ASIA AND
AUSTRALIA’S
ENGAGEMENT
WITH ASIA

Achievement and
contributions of the
peoples of Asia

O1.3 The peoples
and countries of Asia
have contributed and
continue to contribute
to world history and
human endeavour.

O1.4 The arts and
literature of Asia
influence aesthetic and
creative pursuits within
Australia, the region
and globally.

The National Film and Sound Archive provides access to a
collection that celebrates the history of circus performers in Australia.
It includes footage of Wirth’s Circus, who entertained circus goers
for 100 years, as well as the Flying Fruit Fly Circus and Circus Oz and
footage of a knife throwing act, acrobats, animals and clowns.
https://www.nfsa.gov.au/collection/curated/australian-circus-showsperformers-and-history
Little Big Top Australia’s las travelling circuses.

Get behind the scenes of the travelling circus from the 1900’s to now
when you read this article from the Sydney Morning Herald.
https://www.smh.com.au/lifestyle/little-big-top-australias-lasttravelling-circuses-20150811-giwvor.html
Circus and politics a very
Australian mix.

Article by Gillian Arrighi – 2 October 2015
https://theconversation.com/circus-andpolitics-a-very-australian-mix-48320

Interview with Gillian Arrighi on ABC media
https://abcmedia.akamaized.net/rn/
podcast/2016/04/bay_20160414_1005.
mp3
The Fitzgerald Brothers’ Circus.
Spectacle, Identity and Nationhood At
The Australian Circus By Gillian Arrighi
Arrighi’s book documents how the
Fitzgerald Bros Circus popularity helped
shape the general public’s ideas of
Australian nationhood.
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Before the Show
HISTORICAL QUESTIONS AND RESEARCH

Working individually or with a partner students plan
an inquiry to investigate a moment in history of the
circus in Australia, what occurred and how it changed
the circus, seen through the lens of social and cultural
influences.
Each inquiry should illustrate the changes over time
and include:
• A timeline to explain the evolution of the circus

• Major developments in the circus and influences
from different countries and cultures
• Gendered roles in the circus

• The influence of Circus Oz and, later, Cirque du Soleil
• Changes that impacted on roles in the circus
• Physicality training

• How the circus operated, i.e. people required to run
the circus, animals/no animals
• Jobs in the circus and how they changed

PRESENTATION OF INQUIRY

Students should select a mode/s
of communication to present their
information including:
• Write a monologue

• Presenting from the viewpoint of
a character from the circus, for
example the clown, and how it
changed over time
• Create a soundtrack/video with
soundbites and images from
the era
• Record an interview

• Make a collage/poster using
combination of text and images.
• Write a quiz

AUSTRALIAN
CURRICULUM HISTORY

Year 7,
Identify a range of
questions about the past
to inform a historical
inquiry ACHHS207
Year 8
Identify a range of
questions about the past
to inform a historical
inquiry ACHHS150
Identify and select
different kinds of
questions about the
past to inform historical
inquiry ACHHS166
Year 10
Identify and select
different kinds of
questions about the
past to inform historical
inquiry ACHHS184

• Performance roles in the circus

• What are the narratives of the times that put in place
how the circus was viewed and opinion about it
change
• How the gaze of the body changed – for example
from the freak show to the inclusion of differently
able people in performance groups
• Societal and cultural changes
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Before the Show
THE MIGHTY BALANCING ACT
Working in small groups:

Groups have 15 minutes to research, discuss and record:

• Examples of acts they have seen or might know about
where the performers use balance and counterbalance.
For example; tightrope, juggling, German wheel, hoop
diving, stilts etc.
As a whole class:

• Each group presents their information to the whole class.

BEFORE THE SHOW

• Discuss:
- How do you think the performers do it?
- How could you describe what you see?
- How is it possible?

AFTER THE SHOW

As a whole class:

THEMES, PRODUCTION
& CURRICULUM

ABOUT THE COMPANY
ADDITIONAL RESOURCES

Watch the video - Over the Falls: Highwire acrobat
plans Niagara Falls walk. https://www.youtube.
com/watch?v=crGgW85iGpo&list=PL_MfuhSl-H9B82zxUXhUmqLIxyBy4pzF&index=37
Students discuss:

• Why they think his father said he didn’t let his son go on
the highwire until he understood gravity.
• What they saw when they watched the video.

• What they think other performers would learn from
watching the tightrope walker
• How the performer is able to stay on the rope

In small groups

Discuss and record what they know about the following
words and where they use them in their daily life, for
example riding a bike:
•
•
•
•

Balance
Centre of gravity
Gravity
Counterbalance

Come back together as a whole class and each group
share what they have discussed and how it related to
everyday experiences

Balance

An even distribution of weight
enabling someone or something
to remain upright and steady

Counterbalance

A weight that balances another weight

Mass

The quantity of matter which a
body contains, as measured by its
acceleration under a given force or
by the force exerted on it by a
gravitational field

Centre of Gravity

A point from which the weight of a body
or system may be considered to act

Oxford Languages
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Before the Show
EXPERIMENT WITH THE COG

Students stand making sure they have plenty of
space between each other:

• Feet spread apart and arms by their side, making
sure they feel stable and well balanced.

• Slowly lean to one side. Get them to notice at what
point they start to lose their balance. (They should
stop themselves before they fall.)
• Experiment with

- Moving their feet further apart before they lean
to the side. Does this make a difference?
- Moving their feet together before they lean to
the side. What happens?

• Students describe what happened – at what point
did they start to lose their balance.
- Did it change in relation to where the feet were
placed?
- What would happen if they lifted one foot?

- What would happen to COG if they knelt instead of
standing?

- Watch the tightrope walker video again. What does
the tightrope walker do to lower their COG?
Outcome: Students develop understanding of
relationship between COG and the size of base.

Centre of Gravity

The COG is the point around
which the force of gravity
appears to act. It is located
approximately in front the
second sacral vertebra.

Children’s COG is slightly
above the waist.

Science

Investigating common
situations where forces
are balanced, such as
stationary objects, and
unbalanced, such as
falling objects.
Year 10

The motion of objects
can be described and
predicted using the laws
of physics ACSSU229
Training in Australia
National Institute of
Circus Arts (NICA)

The National Institute of
Circus Arts is the only
government accredited
tertiary educational
institution that provides
professional training in
contemporary circus arts
in Australia.
https://www.nica.com.au/

Smaller base = harder to keep COG directly above
base when moving.
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Before the Show
Working in groups of five or more:

• First person selects a static shape (statue)
with a low COG + wide base of support
• Second person joins statue with one body
part touching the first person

SAFETY CONSIDERATIONS

Keep all movement explorations confined to a safe level
based on your knowledge of the students and the guidelines
of the school.
Topics from Gravity and Other Myths are Teaching Resources
and should be used by teachers as a support for their own
work and delivered in a controlled, safe environment.
When leading in-school workshops, GOM facilitators function
with safety as the highest priority.

• Students continue to join the statue only
one body part touching
• Each person counterbalances the next
person who joins.

• Once the statue is complete, on a signal each person
slowly moves away into a shape they can hold
Counterbalance

Counterbalance is created when one weight balances
another weight.

Working with a partner students create shapes that use
each other as a counterbalance. To hold their balance
they will need to be PUSHING against each other.
Working as an ensemble

The video Sticks and Stones, Episode 2 takes you
‘behind the scenes’ of one of Gravity and Other
Myths (GOM) show Backbone. It gives a rare insight
into the workings of one of Australia’s leading circus
companies, how they create work, train their skills and
run a company.
As whole class discuss:

• What is the creative process GOM use/d for
developing their works?

• What did students wonder after watching the video?
• What questions do students have?

How to tell a story
through movement

Danka Sekulovic, a
circus artist from
Belgrade, talks about how
storytelling is the most
important element of any
performance, and explains
how to incorporate a story
in any act.
https://youtu.be/
HW5k2hEMae4

Gravity and Other Myths Episode 2

https://www.youtube.com/
watch?v=V8BNcdF7m4o
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Working in small groups or with a partner:
Work to create a sequence of movements
that tell a story.

The activity will support students to
develop an understanding that words are
not the only way to tell a story – a story is
also in movement. Movement can express
emotion – the dynamism of the space.
Starting with an idea

The ideas for the story could be inspired
by research students have undertaken in
regards to the history of the circus in Australia
over time. However, the story doesn’t need to
be the whole story it could be an aspect
of the story. For example it could be;
• The arrival of the circus in town
• Setting up the circus tent
• Animal activism

• Two people improvising and developing
movements for a performance.
The development of the movements
to tell the story should include:

• at least 10 balanced shapes and 10
counterbalanced shapes
• assisted and linked shapes
• different levels

• transitions between shapes
• supporting music.

Students rehearse their sequence to prepare
for presenting to the class for feedback.

AUSTRALIAN CURRICULUM
The Arts - Drama

The feedback should provide an
opportunity for the performers and
viewers to enter into a conversation after
they have viewed each other’s work. This
should include:
• The viewers providing statements
about what stood out for them and
what they found interesting, meaningful
or exciting
• The performers can ask the viewers
questions about their work.

• The viewer can ask the performers
questions about the intent of
movements. For example, what was
your thought behind the use of the
lower level movements at the end?
(Note: The question or comment
should be neutral and not suggest and
opinion.)
Students should consider the feedback
they have received and integrate and
refine their movement sequence.
STAGE 2 – DRAMA

Knowledge and Understanding

KU1 - Exploration and understanding
of texts, styles, conventions, roles
and processes.
KU2 – Understanding and evaluation
of the artistic and cultural value of
local, global, contemporary, and/or
historical drama.

Year 5 and 6

Develop skills and techniques of
voice and movement to create
character, mood and atmosphere
and focus dramatic action
ACADRM036

Year 7 and 8

Develop and refine expressive
skills in voice and movement to
communicate ideas and dramatic
action in different performance
styles and conventions, including
contemporary Australian drama
styles developed by Aboriginal and
Torres Strait Islander dramatists
ACADRM043

Year 9 and 10

Manipulate combinations of the
elements of drama to develop
and convey the physical and
psychological aspects of roles
and characters consistent with
intentions in dramatic forms and
performance styles ACADRM048

Critical and Creative Thinking
CCT1 – Creative thinking and experimentation
in the development of dramatic ideas.
CCT2 – Analysis and evaluation of the
student’s own drama-making and others’
dramatic works, styles, and/or events.

Creative Application

CA1 - Application of dramatic processes,
individually and in collaboration with others.
CA2 – application of dramatic skills.

CA3 – Integration of theory and practice to
make meaningful dramatic outcomes.
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After the show
Individually students write responses to the following questions:
• How did they feel at the end of the production?

• What moment in the production had the most impact on them and why?
• How does the production explore what it means to be human together?
• What were the connections between movement, sound and light?

CONTENTS

• How did the performers communicate the humanness of life and the connection
to each other?

RUNDOWN & WARNINGS

REVIEWING THE SHOW

THEMES, PRODUCTION
& CURRICULUM

Drama is a dynamic practice and responding to live theatre supports students
to become better dramatic artists. Links are provided to a number of resources
to support students to write a review and response to The Pulse. A framework to
support students to plan and develop their critical responses is provided.

BEFORE THE SHOW
AFTER THE SHOW
ABOUT THE COMPANY
ADDITIONAL RESOURCES

Writing a critical response to the performance

The questions and reflections students have undertaken prior to writing their review
will support them to use the framework.
NOTE: Encouraging students to consider why they felt the show or individual
scenes were “hilarious”, “surprising”, “boring” or “suspenseful” is a crucial step in
learning how to interrogate their ‘gut’ responses and apply reasoning, evidence and
judgement when critically analysing a work.

Examples of forms for the
presentation of evidence of
the development of student
understanding, creativity, analysis,
evaluation, application and
development could include:
•
•
•
•
•
•

A video recorded oral
presentation
A mini documentary

A video essay\an annotated
multimedia presentation
A vlog

Video excerpts of rehearsal
and performance
A video diary

Refining the movement sequence

Students should return to their initial groups
to discuss their movement sequence:
• What could they change

• What could they keep the same
• What could they add

• What could they remove?
Based on their discussion they should refine and rehearse
their movement sequence in preparation for a performance.
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Meet the company
Director Darcy Grant

Designer Geoff Cobham

Composer Ekrem Eli Phoenix

Conductor Christie Anderson
Acrobats Martin Schreiber, Simon McClure, Lisa
Goldsworthy, Lewis Rankin, Dylan Phillips, Lewis West,
Amanda Lee, Jascha Boyce, Lachlan Binns, Jacob
Randell, Joren Dawson, Alyssa Moore, Rachel Boyd,
Annalise Moore, Lachlan Harper, Andre Augustus,
Emily Gare, Lyndon Johnson, Axl Osborne, , , Shani
Stephens, Benton Adams-Walker, Joshua Strachan,
Chris Carlos, Kevin Beverley, Megan Giesbrecht,
Jackson Manson, Jordan Hart, Joanne Curry, Margot
Mansfield, Tom Adams-Walker.

Choir Aurora (Young Adelaide Voices): Alexandra Culver, Anastasia
Ferguson, April Bell, Caitlin Merlin, Caitlin Tait, Charlotte Loipersberger,
Chloe Dunstan, Clara Chiodi-Reveruzzi, Cordelia Ferguson, Danae
Bettison-Estrella, Emma George, Emma-Louise Barley, Fenella Hall,
Isobel Martin, Jane Stephens, Jemma Matthews, Kate Price, Katrina
Ogierman, Laura Mohan-Ram, Masey Bishop, Michaela Eaton, Monique
Lymn, Sanne Baltussen, Sophie Schumacher, Stephanie Zuzolo
Company Producers Jascha Boyce, Jacob Randell, Darcy Grant
Executive Producer Torben Brookman
Sound System Design Mik LaVage

Production Manager Belinda Murphy

Technical Director Marko Respondeck
Image Hamish McCormick

AFTER THE SHOW
ABOUT THE COMPANY
ADDITIONAL RESOURCES

This project has
been assisted by the
Australian Government’s
Major Festivals Initiative,
managed by the
Australia Council, its arts
funding and advisory
body, in association with
the Confederation of
Australian International
Arts Festivals Inc.,
commissioned by
Adelaide Festival,
Sydney Festival, Darwin
Festival and GWB
Entertainment.
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Additional resources

The Pulse
EDUCATION
RESOURCE

Adelaide Review – 23 January 2019 by David Knight

The organised chaos of Gravity & Other Myths

https://www.adelaidereview.com.au/arts/performingarts/2019/01/23/gravity-other-myths-chaos/
CONTENTS
RUNDOWN & WARNINGS
THEMES, PRODUCTION
& CURRICULUM
BEFORE THE SHOW
AFTER THE SHOW
ABOUT THE COMPANY
ADDITIONAL RESOURCES

The Guardian 20 February 2019 – by Jane Howard

‘Unadorned, gritty, unpretentious’: how Australian circus
went global

https://www.theguardian.com/stage/2019/feb/20/
unadorned-gritty-unpretentious-how-australian-circuswent-global

Beat – Review

https://www.beat.com.au/review-backbone/

History of the circus

Performance and Cosmopolitics – Cross Cultural Transactions
in Australasia

https://www.google.com.au/books/edition/Performance_and_
Cosmopolitics wZwqDAAAQBAJ?hl=en&gbpv=1&dq=
the+fitzgerald+brothers+circus+and+chinese+
and+japanese+acrobats&pg=PA25&printsec=frontcover

Limelight Magazine – 6 March 2019 by Gordon Forester

A circus spectacular of acrobatic virtuosity

https://www.limelightmagazine.com.au/reviews/out-ofchaos-adelaide-festival-gravity-other-myths/
Review: Out of Chaos, Gravity & Other Myths by
Richard Watts 3 March 2019.

https://performing.artshub.com.au/news-article/reviews/
performing-arts/richard-watts/review-out-of-chaos-gravityand-other-myths-adelaide-festival-257441
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Guide for Writing a Critical Response

26 Feb - 14 Mar 2021

Opening Paragraph
When

Language Features:
• Usually in past tense
• Uses subject-specific language
• Descriptive language
• Third person voice
• Analytical language
• Modality (how certain we are about something)
• Cast and crew referred to by their full names
or last name
• In text references (quotes or specific moments)

What
Where
Plot

Overview of the production
and the intent of the
playwright...
The artistic contributors –
director, set designer, lighting,
costume

1st Paragraph - Who
How theatrical elements are
communicated through the
performers...

1st Paragraph: Who

Discuss how they engage the
audience - movement, voice
Give examples

3rd Paragraph - Technical aspects
Describe a key moment or
scene from the production

2nd Paragraph - What else
Describe a key moment or
scene from the production

How were the theatrical
elements combined to
communicate meaning to the
audience?

Concluding Paragraph - Summarises the viewers opinion
Your overall thoughts about
the production.
Note: This is not a rating of
the production.
What made it stand out?

How were sets, lights, props and
costumes used to communicate
meaning to the audience?

What did it make you think?
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